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Discussion from Break Out Tables

Question 1: How can we adapt the Information Literacy Competency Standards for Higher Education (IL Standards) when working with undergraduate students and graduate students? and Question 6:  How can Librarians tie the IL competencies to credit courses they teach?  (We broadened this to discuss non-credit and credit courses.) 

· Look at course objectives.  Make sure to “read between the lines” for opportunities to integrate IL.  (That is, there may be many opportunities to integrate IL competencies into courses that don’t have a formal research component.) 

· Can be useful to start with assignment learning outcomes.  Sometimes the process of clarifying outcomes can help with prioritizing content for classes and sessions. 

· Assess the students’ skills prior to assignments and library sessions to inform instructional design. 

· Get at faculty “assumptions” regarding what they think the students know as well as what they should know.  (“Desperately Seeking Citations” by Gloria Leckie (Journal of Academic Librarianship 22(3) (1996): 201-215.) cited as an excellent exploration of the difference between the ways that faculty and students new to a discipline do research, and the implications this has for assignments.) 

· Raise awareness with faculty first:  

· Work with second year faculty 

· Connect with the center for teaching and learning on campus

· Work with TAs and Gas in developing assignments

· Look at the course outlines of established and new courses for ways to tie IL competencies to curriculum. 

· Target classes that have a heavy research component: like capstone class, junior research seminars, first year research courses.

· Have students work on reference questions received at the reference desk.

· Working with scavenger hunts—negotiate to make sure they are specifically related to assignment.

Question 3: Standard Five states: The information literate student understands many of the economic, legal and social issues surrounding the use of information and accesses and uses information ethically and legally. What are the real economic, legal, and social issues tied in with the IL standards to become an information literate person?
IL Standards may be too rigid concerning values. We said that librarians tend to know what is correct and we may be imposing our own values on users.  For example, many users tend to think all of the resources they get are free; for these users there are not economic issues.  This brought up the idea that librarians need to teach more critical thinking around library resources, for example, make users aware of the source of the information; the country where the information comes from; the perspective of the information.  Many of us try to talk about these issues in CRI, etc. but it gets difficult because there are so many sources; not enough time; and access issues.

We talked some about how cultural values might be imposed on the IL Standards. For example, Millennials and GenX users share all kinds of information; in many Asian cultures the idea of sharing is also valued.  Is an assumption of the IL Standards that students work independently?  What about group work?  This is a much more common model these days.

Question 5: What challenges do Librarians face in applying the IL competencies to interdisciplinary studies?

Discussion focused mainly on what is research.  Research is a problem because students don’t understand the research process at all.  The IL Standards assume a lot. There needs to be more of a context provided with the IL Standards.  Research is more complicated with interdisciplinary studies.  We are trying to change behavior; librarians need to reinforce that research is hard and it takes time.  Teaching faculty do not seem to be teaching students about the research process.  We should try to work more with faculty but it can be hard to reach them. It may be easier to reach faculty at colleges than at large universities.  Also, librarians may want to consider pushing only 1 or 2 of the competencies when working with faculty, to begin to get buy in. Try to sell it as assessment.  Librarians need to use several different approaches.

Question 8: How can Librarians tie the IL competencies to course-integrated instruction?
The group agreed that they do not spend a lot of time looking at the IL Standards; many of us do a lot of CRI and don’t necessarily have time to look at the standards and try to incorporate them in the BI we do. One idea that came up is to survey faculty at the end of a term on how well students did on assignments.  Discussed pre and post-tests and wondered if they were a good idea.  We also wondered how we can tie the IL Standards to follow-up contact with students at the reference desk.  Can we enforce IL Standards with all of our reference staff/personnel?
Oregon State University did focus groups with faculty to ask them about the IL Standards.  They believed it helped raise awareness about the standards and how faculty could integrate them into their courses.

Final Thoughts Not Tied to Any Question

Information literacy as a concept/term is not well-understood, especially by faculty.  Higher Education is talking about this too but not using the same terminology.  The IL Standards were developed by ALA but others in higher education may not be buying into the concept.  Not sure if disciplinary societies are buying in either.  Are the IL Standards just hanging out there?
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